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The decimal places: 

example 1 

100's place 10's place 1's place  
III IIII I 

I III 

Vorführender
Präsentationsnotizen
The decimal places (?) ones' place ----- example one
| |_________tens' place
|________________hundreds' place
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1. Music in Education   Background and Philosophy 

2. Prelingual Learning  Young learners expertise 

3. Teacher Education   Consequences and Challenge 

4. Change Management   Steps of Realisation 

5. Realisation    Step 1 – a Creative Way into Languages 

European Music Portfolio –  
a Creative Way into Languages 

Vorführender
Präsentationsnotizen
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
1. Lernen und Gehirn (Voraussetzung 1)
2. vorsprachliches Lernen (Voraussetzung 2)
3. Implikation: Was wir daraus lernen sollten
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Understanding of Learning: Learning Philosophy (1) 

„You cannot teach somebody,  
you can only help him, to do it within himself." 

 
Galileo Galilei 1564 - 1642 

 Learning is an activity of the learner in social interaction 
Rousseau, Dewey, Jerome Bruner and many others 

Vorführender
Präsentationsnotizen
Learning and the brain
„You cannot teach a somebody anything, you can only help him find it within himself."
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Understanding of Learning: Evidence in Neuroscience (2) 

Learning transforms the brain physically - each individual has his or her own 
biography of learning and individually developed brain. 
 
Multisided activities promote the development of the brain – lifelong. 
 
The human brain is dependent on interconnectedness. 
 
An interconnected system should not be used in a linear way. 
 
Knowledge is not being deposited as one unity. To reproduce means to interprete. 
 
Emotions have a great importance for the learning process. 

What neuroscientists tell us: 

Vorführender
Präsentationsnotizen
Learning and the brain
Learning transforms the brain physically - each individual has his or her own biography of learning
Multisided activities promote the development of the brain - lifelong
The (human?) brain is dependant on crosslinking//interconnectedness (... Dass das Gehirn davon lebt mit übersetzen? Klingt übersetzt seltsam). An interconnected system should not be used in a linear way.
Konwledge is not being deposited as one unity. To reproduce menas to interprete.
Emotional „imprinting“ (?) has a great importance in the learning process.
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based on: 
Maria Spychiger, psychol. Pedagogist (2003) 
Alfred Lang, Psychologist (1993) 
Jacob v. Uexküll, Biologist (1864-1944) 

The semiotic function circle 
 
"an ever on-going Function Cycle connecting 
any living organism with its Umwelt and 
thereby having effect upon the environment in 
which it can live and actually lives"  
(1993 Lang, ECO Semiotic Outline) 

Understanding of Learning: Communication (3) 

How communication works: 

 

Vorführender
Präsentationsnotizen
The semiotic functional cycle (end of 20th century)
According to Alfred Lang, psychologist
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Understanding of Learning: multisensuality (4)  

Senses  
are the physiological capacities within organisms that provide inputs for perception.  
Human beings have a multitude of senses. In addition to the traditionally recognized five senses 
of sight, hearing, taste, smell, and touch; other senses include temperature, kinesthetic sense, 
pain, balance and acceleration. What constitutes a sense is a matter of some debate, leading to 
difficulties in defining what exactly a sense is. 
 
Senses involved in musical activities: 
 
Hearing or audition   is the sense of sound perception. 
Touch   is a perception resulting from activation of neural receptors, generally in 
   the skin. 
Proprioception the kinesthetic sense provides the brain with information on the relative positions of the parts 
   of the body.  
Balance and acceleration  is the sense which allows an organism to sense body movement,  
   direction, and acceleration. 
Sight or vision   is the ability of the eye(s) to focus and detect images. 

Vorführender
Präsentationsnotizen
Learning and the brain
(representing) forms of learning
Activity (enactive? Medium of learning)
Picture language (iconic medium of learning)
Text, onomatopoeia (symbolic medium of learning)
Accoring to Bruner (1966/1971) / Aebli (1981)
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Understanding of Learning: communication (5)  

Communication is the activity of conveying meaningful information.  

Verbal Non-verbal 
written Content and meaning; i.e. emails, letters, 

articles, essays, novels 
Paraverbal elements: Handwriting or fonts 
style, spatial arrangement of words, use of 
emoticons and icons 

Specific notations; i.e. musical notations (scores 
and partitures), graphic notations, numbers and 
quotations, dance notations 
 

oral Content and meaning; i.e. discussion, 
speeches, presentations, interpersonal 
communication and many other varieties 
Paraverbal elements: voice quality, 
emotion and speaking style, rhythm, 
articulation and stress, melody, timbre, 
volume, structure 
Morse codes 
Whistling language 

Musical instrumentation 
Voice quality, emotion and style  
Rhythm, articulation, melody, timbre, volume and 
stress 
Structure 
Silence 
Sonifications 

visual 
 

Signs, emoticons and icons 
Sign language 
Morse code 
Gesture, body language or posture, facial 
expression and eye contact 
 

Charts, graphic, drawings, diagrams, pictures, 
photographs, videos 
Gesture, body language or posture, facial 
expression and eye contact 
object communication: clothing, hairstyles, 
architecture, symbols 
Visualizations 

Vorführender
Präsentationsnotizen
In any communication model, noise is interference with the decoding of messages sent over a channel by an encoder. There are many examples of noise: environmental noise, physiological-impairment noise, semantic noise, syntactical noise, organizational noise, cultural noise, psychological noise.
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Understanding of Learning: Communication (6) 

How communication works: 

 Person A 

Person B 

World between 
(shared Culture) 

Vorführender
Präsentationsnotizen
The semiotic functional cycle (end of 20th century)
According to Alfred Lang, psychologist
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Understanding of Learning: Codes (7) 

Semiotic fields (Codes of communication) 

„Eco's attempt to sectioning codes into different categories shows that  
musical semantics are not a closed system. Already the zoological semantics are an 
important part of research in musical semantics“.     
      Vladimir Karbusicky (1986)  

 Sound is an important aspect of communication and being in the world 

Vorführender
Präsentationsnotizen
Semiotic categories
The sectioning into different semiotic categories shows that the category of musical semantics is not a closed system. Even/Already? the zoological semantics are an important part of research on zoological semantcis“.
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iconic 

Understanding of Learning: Representations (8)  

Representations of learning 
 
• enactive – Activity as a medium of learning 

• iconic – Visualizing as a medium of learning 

• symbolic – Words as a medium of learning 
 

 according to Bruner (1966/1971) / Aebli (1981) 
 

What about Sounds?  
enactive 

symbolic 

indexical 

Vorführender
Präsentationsnotizen
Learning and the brain
(representing) forms of learning
Activity (enactive? Medium of learning)
Picture language (iconic medium of learning)
Text, onomatopoeia (symbolic medium of learning)
Accoring to Bruner (1966/1971) / Aebli (1981)
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Understanding of Learning: Soundtrack (9) 

Filme finden in den Köpfen statt, 
nicht auf der Leinwand – die 
Tonspur bringt die Bilder in die 
Köpfe    

Rainer Werner Fassbinder 
 
(Movies happen in the mind of the viewer, not on the screen - the 
soundtrack initiates the images in the mind.) 

 

Vorführender
Präsentationsnotizen
Films happen in the mind// imagination of the viewer? Head geht nicht, brain auch unpassend
, not on the screen - the soundtrack initiates the images into the mind.
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example 2 

Chalk - a musical instrument? 

Vorführender
Präsentationsnotizen
Chalk - a musical instrument?
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1. Music in Education   Background and Philosophy 

2. Prelingual Learning  Young learners expertise 

3. Teacher Education   Consequences and Challenge 

4. Change Management   Steps of Realisation 

5. Realisation    Step 1 – a Creative Way into Languages 

European Music Portfolio –  
a Creative Way into Languages 

Vorführender
Präsentationsnotizen
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
1. Lernen und Gehirn (Voraussetzung 1)
2. vorsprachliches Lernen (Voraussetzung 2)
3. Implikation: Was wir daraus lernen sollten
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Prelingual learning processes are relevant particularly with 
regard to language learning: 

  

  

Prelingual learning: young experts (1) 

 
1. New knowledge and  skills always build on the existing 

knowledge and experiences.  
Young learners brains are imprinted by the methods of their 
successful learning of the mother tongue. 
 

2. Young children have learned their mother tongue without 
schooling.  

 Therefore: It makes sense to take them seriously as experts on 
language learning and we have to get acquainted with their 
learning methods.  

Vorführender
Präsentationsnotizen
Infantile language learning
Why is infantile learning in connection with general learning relevant?
Tne knowledge and  skills always build up on the existing knowledge. Therefore: With the aim of successful learning, already existing structures and skills of the learners should be applied.

Small children have learned their mother tongues quite independently. Therefore: It makes sense to take them serious as experts on language learning and to want to get acquainted with their learning methods. 
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Prelingual learning: melodie (2) 

The cries of newborn babies can 
already be related to the mother tongue 
of their individual families. In a research 

project at the University of Würzburg, 
Germany, the cries of the French and 

German babies showed different 
accents in their "crying-melodies“. 

Vorführender
Präsentationsnotizen
Infantile language learning
Why is infantile learning in connection with general learning relevant?
Tne knowledge and  skills always build up on the existing knowledge. Therefore: With the aim of successful learning, already existing structures and skills of the learners should be applied.

Small children have learned their mother tongues quite independently. Therefore: It makes sense to take them serious as experts on language learning and to want to get acquainted with their learning methods. 
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• Target-oriented action, supported and accompanied 
by cognitive processes  

• Outstanding social and communicative abilities 

• Extraordinary high level of order and “systematics” 

• Early ability to follow abstract rules 
 

Bruner 1983/2002, Kölsch / Jentschke 2008 

  

Prelingual learning: abilities (3) 

The awareness, the skills and the problem solving abilities of the 
prelingual child are: 

Vorführender
Präsentationsnotizen
Infantile language learning
The perception//awareness?, the skills and the problem solving abilities of the prelingual child

Cognitive processes supported and accompanied target-oriented action
Outstandingly social (?) and communicative
Extraordinary high level of order and „systematics“
Early ability to follow abstract rules
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Prelingual learning: sound production and reaction (4) 

sounds produced 
by oneself and 
others 

impact of produced 
sounds on things 
and relations 

 

To acquire a language, implies producing, 
receiving and observing sounds: 

Vorführender
Präsentationsnotizen
Infantile language learning
To acquire a language means producing, receiving and observing:
Sounds produced by oneself and others   -- impact on things and relations
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• Form (syntax) 

• Meaning (semantics) 

• Function (pragmatics) 
 Where is the border between words and sounds?  

Is it the lack of meaning in sounds?  

 > example 3 

  

Prelingual learning: form, meaning and function (5) 

Language acquisition 
Young children produce and observe language / sounds parallel 
on different levels: 



p 20   
EAS Conference Gdansk 2011  

EMP Cslovjecsek   

example 3 
Source:  
Reiter G. (1998). Body 
Percussion. Innsbruck 
(Austria): Helbling Editors 

First graders will 
read, even when 
they don't know 
the letters. 

> Pupils become collaborators of 
the teacher and entrepreneurs of 
their own learning. 

Vorführender
Präsentationsnotizen
Example 3
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example 3a 

development along pupils ideas 
 
Adaption 1: colours 

Vorführender
Präsentationsnotizen
Example 3
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example 3b 

development along pupils ideas 
 
Adaption 2: numbers 

Vorführender
Präsentationsnotizen
Example 3
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Functions of music in language learning 
(extracts of a video analysis)  

Formats for playing, i.e. hide and seek   (DVD 1) 
Formats for exercises, i.e. encoding   (DVD 2/3) 
Formats for exercises, i.e. asking for something  (DVD 4) 
 
Function of songs and verses    (DVD Mat.5) 
Connectedness of singing and movement  (DVD Mat.6) 
Transfer benefits     (DVD Mat.7/8) 
Melody and rhythm as playing formats   (DVD Mat.9/10) 
Sound as playing format    (DVD Mat.11) 
Understanding through the musical context  (DVD Mat.12/13/14) 
Training of articulation    (DVD Mat.16) 
Repetition and variation    (DVD Mat.17/18) 
Inventing / improvising    (DVD Mat.8) 

Prelingual learning: movement, sound and language aquisition (6) 

Vorführender
Präsentationsnotizen
Functions of music in language learning
(examples from a videoanalysis)

Formats for playing , i.e. hide and seek
Formats for exercises, i.e. encoding
Formats for exercises, i.e. asking for something

Function of songs and verses
Connectedness of singing and movement
Transfer benefits
Melody and rhythm as playing formats
Sound as playing format
Understanding through the musical context 
Training of articlations
Repetition and variation
Inventing / improvising
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The adult (should) adapt the level of his oral expression 
to the child.  
 
This adaptation ought to stay flexible in order to remain 
adequate in reaction to the individual progress of the 
child.  
 
The frame in which such linguistic interactions happen 
should be familiar to the child. 

(Bruner 1983/2002, p103)  

  

  

Prelingual learning: improvisation as a standard of interaction (7) 

Improvisation as a standardized pattern of interaction: 

Vorführender
Präsentationsnotizen
Prelingual learning
Improvisation as a standardized pattern of interaction:
„.. The adult (should) adapt the level (?) of his oral expression to the child. This adaption ought to stay flexible in order to remain ....(?) with reacting to the individual progress of the child. The frame in which such linguistic interactions happen should be familiar to the child.“
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Prelingual learning: language is music (8) 

What do we understand when using language? 

The most understandable aspect of language is not the word itself, but sound, volume,  
modulation, tempo applied to the words shortly, the music behind the words, the passion 
behind this music, the person behind this passion: all that which can not be written.  

Friedrich Nietzsche, inherited fragments summer-autumn 1883, p 89 

example 4: twins talk 

Das Verständlichste an der Sprache ist nicht das Wort selber, 
sondern Ton, Stärke, Modulation, Tempo, mit denen eine Reihe von 
Worten gesprochen wird, kurz die Musik hinter den Worten, die 
Leidenschaft hinter dieser Musik, die Person hinter dieser 
Leidenschaft: Alles das also, was nicht geschrieben werden kann. 

Vorführender
Präsentationsnotizen
Prelingual learning
Language as sound?
Friedrich Nietzsche, inherited fragments summer-autumn 1883, p. 89

„The most understandable aspect of language is not the word itself, but sound, emphasis (habe Stärke als Betonung übersetzt), modulation, tempo applied to the words – shortly, the music behind the words, the passion behind this music, the person behind this passion. Therfore the qualities which can not be written.“  

http://www.youtube.com/watch?v=_JmA2ClUvUY&feature=player_embedded
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1. Music in Education   Background and Philosophy 

2. Prelingual Learning  Young learners expertise 

3. Teacher Education   Consequences and Challenge 

4. Change Management   Steps of Realisation 

5. Realisation    Step 1 – a Creative Way into Languages 

European Music Portfolio –  
a Creative Way into Languages 

Vorführender
Präsentationsnotizen
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
1. Lernen und Gehirn (Voraussetzung 1)
2. vorsprachliches Lernen (Voraussetzung 2)
3. Implikation: Was wir daraus lernen sollten
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Consequences for education: if > then (1) 

… we understand music as an autonomous sign 
system of human communication (Psychology), ... 
 
… the human brain is imprinted by the inclusion of 
sound as a interactive tool of learning, 
understanding and creating (Neuroscience), ... 
 
… children use movement and sound also after the 
language acquisition process for joyfull and self 
determinated playing and learning (Pedagogy),... 

If… 

Vorführender
Präsentationsnotizen
What we can learn from this
If
We understand music as an autonomous sign system of human communication (Spychiger), ...
The human brain is imprinted by prelingual learning, ...
Children use movement and sound also after the language acquisition process as an important access to learning,...
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Consequences for education: if > then (2) 

... we urgently ought to (A) reconsider the functions 
of sound and movement in classroom teaching 
 
... and (B) draw guidelines for adequate teaching 
in all school subjects (including sound and movement as tools for 
teaching and learning and as representations of learning) 
 

… and (C) derive consequences for the education 
and professional development of generalist and 
specialist kindergarten and primary-school teachers  

… then 

Vorführender
Präsentationsnotizen
What we can learn from this
... then we urgently ought to reconsider the functions of sound and movement in classroom teaching
... and draw the adequate conclusion for the curricular planning in all school subjects
… and derive consequences for the education of kindergarten teachers and teachers. 
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Music (i.e. sounds, noises, silence and movement) has different functions 
in our lives. A child gets through sound and movement in contact: 
 
• with feelings (based on action, listening, understanding, etc.) 
• with people and animals (relations) as well as with things (new aspects, other  
  perspectives etc) 
• with communication and language(s) 
• with structures and mathematical concepts 
• with phenomena and science 
• with community and spirituality 
• with many different cultures  
 

Consequences for education: Functions of Music (3) 

Music is a school-subject, but also a tool of communication and an 
important way of interacting with others and within the world. 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Music is an art - but what is the purpose of music?
Music has different functions in (our) society (//ies). A child gets through music in contact with
Joy (over one`s own action, over listening, over knowing, etc.)
Others (relations) as well as other things (unheard sounds?, new aspects?//unfamilar things?)
Language acquisition
Maths
Individual understanding of ones world/environment?
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Music (sounds, noises, silence and movement) is an artform without need 
to have any purpose. 

   but 
 
Music (sounds, noises, silence and movement) is also a powerful tool 
supporting all the three aspects of classroom communication: 

 
content knowledge  process management              relationship 

Consequences for education: Functions of music at school (4) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Music is an art - but what is the purpose of music?
Music has different functions in (our) society (//ies). A child gets through music in contact with
Joy (over one`s own action, over listening, over knowing, etc.)
Others (relations) as well as other things (unheard sounds?, new aspects?//unfamilar things?)
Language acquisition
Maths
Individual understanding of ones world/environment?
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Zones of interest while teaching content: 
 
• common beat   simple playground to be combined with repetitive  
    content patterns  

• repetition and variation  creativity 

• ephemerality    writing, reading, recording 

• musical elements  tempo, rhythm, articulation, form, pitch,  
    colour, volume, harmony 

• flexible and open-ended material every part can be a starting point of a new whole 
 

     

Consequences for education: Music and teaching content (5) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Music is an art - but what is the purpose of music?
Music has different functions in (our) society (//ies). A child gets through music in contact with
Joy (over one`s own action, over listening, over knowing, etc.)
Others (relations) as well as other things (unheard sounds?, new aspects?//unfamilar things?)
Language acquisition
Maths
Individual understanding of ones world/environment?
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Zones of interest in process management: 
 
• learning by doing   total physical response 

• nonverbal communication participation, awareness and responsibility 

• body and brain connection creativity, involvedness 

• individual and group learning responsibility, progression, control, honesty 

• sharing responsibility  evolutive didactics (Scheunpflug)  

     

Consequences for education: Music and process management (6) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Music is an art - but what is the purpose of music?
Music has different functions in (our) society (//ies). A child gets through music in contact with
Joy (over one`s own action, over listening, over knowing, etc.)
Others (relations) as well as other things (unheard sounds?, new aspects?//unfamilar things?)
Language acquisition
Maths
Individual understanding of ones world/environment?



p 33   
EAS Conference Gdansk 2011  

EMP Cslovjecsek   

 
Zones of interest while focussing relationship: 
 
• circle metaphor    equality and special roles, responsibility,  
    social contact 

• being together   listen to others, being in relation, common beat 

• sharing in and beyond class being part of the living culture  

• emotionality   responsibility, progression, control, honesty 

• responsibility   for myself and for others, entrepreneurship  

     

Consequences for education: Music and relationship (7) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Music is an art - but what is the purpose of music?
Music has different functions in (our) society (//ies). A child gets through music in contact with
Joy (over one`s own action, over listening, over knowing, etc.)
Others (relations) as well as other things (unheard sounds?, new aspects?//unfamilar things?)
Language acquisition
Maths
Individual understanding of ones world/environment?
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Learning at school  
 
- scheduled 
- disciplinary organised 
- in age groups 
- teacher determinated 
- code of collection 

Challenge: school traditions (1) 

Every day learning  
 
- occasionaly 
- across disciplins 
- in mixed groups 
- self determinated 
- code of integration 

Learning traditions  

Vorführender
Präsentationsnotizen
What we can learn from this
In language-formats the dialogue between the adult and the child is being focused on.
The main learning-goal is the ability of the child to express itself comprehensively.
Language as an expedient.


At the same time everybody is aware that language is as well a form of art! 
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    art inclusive!        communication inclusive? 
  

Language  
 
is first and foremost a  
means of communication 
 -  
which includes many  
different art forms! 
 

Challenge: disciplinary traditions (2) 

Music  
 
is first and foremost an  
art form  
-  
but is it also understood as 
a means of communication? 

Disciplinary traditions  

Vorführender
Präsentationsnotizen
What we can learn from this
In language-formats the dialogue between the adult and the child is being focused on.
The main learning-goal is the ability of the child to express itself comprehensively.
Language as an expedient.


At the same time everybody is aware that language is as well a form of art! 
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1. Music in Education   Background and Philosophy 

2. Prelingual Learning  Young learners expertise 

3. Teacher Education   Consequences and Challenge 

4. Change Management   Steps of Realisation 

5. Realisation    Step 1 – a Creative Way into Languages 

European Music Portfolio –  
a Creative Way into Languages 

Vorführender
Präsentationsnotizen
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
1. Lernen und Gehirn (Voraussetzung 1)
2. vorsprachliches Lernen (Voraussetzung 2)
3. Implikation: Was wir daraus lernen sollten
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Change management: teachers believes (1) 

How to qualify teachers which are able to include "sound 
ways of learning" in their teaching and  

 
• to understand children’s learning 
 
• to support the educational paths of children’s learning  
 
• to arrange good opportunities to learn 

 
• to manage heterogenity  
 
 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Building up music education for parents as well as early musical development
Learning from children how they learn: playing, singing and dancing
Qualifying teachers which are able to understand and support the educational paths of children
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Change management: problem solving strategies (2) 

Transdisciplinary problem solving (Klein) 
TPS has to be interdisciplinary, participative (involving expertise of every 

stakeholder) and action oriented 
 
Zones of proximal development (Vigotsky) 
ZPD is the distance between the actual developmental level as determined by 

independent problem solving and the level of potential development as 
determined through problem solving under guidance, or in collaboration with 
more capable peers  

 
Transformative practice zones (Bresler)  
TPZ are spaces as well as a way of interacting and thinking, where the 

participants are touched and often transformed in the process.  

How to solve a complex problem? 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Building up music education for parents as well as early musical development
Learning from children how they learn: playing, singing and dancing
Qualifying teachers which are able to understand and support the educational paths of children
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Criteria's of effective in-service teacher education 
Reusser 2011; Timperly 2008; Reusser&Tremp 2008; Lipowsky 2004 

  

Change management: effective CPD (3) 

CPD-Courses have to… 
… be focussed on teaching and related to the school context 
… be connected with the classroom situation and the teaching experience of the 

CPD-participants 
… have clear aims and a defined methodological/pedagogical focus 
… focus on the curricular and subject contents connected to the current 

experience of the CPD-participants 
… focus on pupil's learning issues and the content specific processes of 

understanding 
… be co-constructive and based on dialogue 
… be transfer oriented in design; ideally a combination of phases of input, training 

transfer, realisation, reflection and assessment 
… motivate for cooperation, collaboration and dissemination within and beyond 

the school 
… offer the option of support services 
… motivate deep reflection about the teachers and the pupils learning processes 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Building up music education for parents as well as early musical development
Learning from children how they learn: playing, singing and dancing
Qualifying teachers which are able to understand and support the educational paths of children
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Change management: Steps of realisation (4) 

Step 1 (2009 - 2012) 
EMP-L – a Creative Way into Language(s)  

In Languages already exists an 
European Framework of  
Competencies in Language 
Learning 

Step 2 (2012 - 2015) 
EMP-M – Sounding Ways into Mathematics  

Step n: 
EMP - European Music Portfolio 

(…) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Building up music education for parents as well as early musical development
Learning from children how they learn: playing, singing and dancing
Qualifying teachers which are able to understand and support the educational paths of children
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From the EMP Project we expect a multiple benefit: 

- to rethink and develop Music Education in dialogue 
with other teaching experts (outsider’s view) 

- to learn as musicians and music pedagogues about 
other fields in which the children are involved in school 
(holistic view) 

- to develop the musical competences of generalists and 
colleagues teaching other subjects (musical training) 

- to provide more space, more time, more situations, 
more people for more musical activities and sound 
learning at school (change of culture) 

  

Change management: Expectation (3) 

Vorführender
Präsentationsnotizen
What we should//can? learn from that
Building up music education for parents as well as early musical development
Learning from children how they learn: playing, singing and dancing
Qualifying teachers which are able to understand and support the educational paths of children
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1. Music in Education   Background and Philosophy 

2. Prelingual Learning  Young learners expertise 

3. Teacher Education   Consequences and Challenge 

4. Change Management   Steps of Realisation 

5. Realisation    Step 1 – a Creative Way into Languages 

European Music Portfolio –  
a Creative Way into Languages 

Vorführender
Präsentationsnotizen
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
Was hat Lernen mit Musik zu tun?
1. Lernen und Gehirn (Voraussetzung 1)
2. vorsprachliches Lernen (Voraussetzung 2)
3. Implikation: Was wir daraus lernen sollten
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  Partners 
 represented by:  

 One Member of the Steering Group (Music or Language Expert) 
 One Member of the Board of experts (Music or Language Expert) 

 Two Pilot teachers (Generalist or Specialist Teacher or Student Teacher) 
National Work Groups 

  

Step 1 – a Creative Way into Languages (1) 

1. Landesinstitut für Schulsport, Schulkunst und Schulmusik, Germany (Coordinator) 
2. Pädagogische Hochschule Ludwigsburg – Germany  
3. Canterbury Christ Church University, Faculty of Education – England, UK  
4. University of Edinburgh, Institute for Music in Human and Social Development (IMHSD) – Scotland, UK  
5. Greek Association of Primary Music Teachers (GAPMET) – Athens, Greece  
6. Universitatea Ovidius Constanţa – România  
7. Universitat Autònoma de Barcelona, Facultat de Ciències de l’Educació – Catalunya, Espana  
8. IUFM Université Montpellier II – France  
9. Pädagogische Hochschule der Fachhochschule Nordwestschweiz FHNW – Switzerland 
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  Products 

  

Step 1 – a Creative Way into Languages (2) 

EMP-L Flyer  
Publications related to EMP- L  

Presentations about EMP-L 
EMP-L Reference List  

Dissemination activities 
  

Teachers Handbook and Teachers Booklet  
Pupils Music Portfolio  

Core Activities and Activities Database 
Continuous Professional Development (CPD) Courses 

 
Follow-up Research and Projects 

Comenius CPD Courses 



p 45   
EAS Conference Gdansk 2011  

EMP Cslovjecsek 

M
us

ic
al

 a
ct

iv
iti

es
 

Language learning objectives 

The number of points indicates the emphasis of  
the musical activities and language learning objectives. 
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Similar activities 

Tak Tak 2 

 

 

 

 

 

   

Optional procedures  

Reading line by line as a call-response play with the teacher.  
Exercising difficult patterns in the plenary. 
One participant is reading one line, while others have to guess witch line it was.  
Every participant chooses one pattern and learns it by heart. Reciting the own pattern while walking in the room and looking for others 
saying the same pattern.  

  

Extra procedures  
for further language learning 

Reading with varying voice-characters (wondering, weepy, happy, cheeky, provocative ... like a mouse, a lion, a Chinese, a French-man 
and so on)  
Replacing vowels, e.g. TOK, DIN and so on. 
Dialoguing with the lines.  
Producing carts with any syllables and combine them in various ways.  

  

Extra procedures  
for further music learning 

Reading/performing as a canon with two or more voices with various entries.  
Every group takes one syllable. Reading with shared roles.  
Inventing melodies to the patterns by singing or playing instruments. 
Producing carts with drawings and pictures and composing new patterns out of them. 
Producing carts with any syllables and composing new patterns out of them.  

 
 

 
 

Notes
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Step 1 – a Creative Way into Languages (6) 

The European Language Portfolio  
http://www.languageportfolio.ch/esp_e/wasist/index.htm  

is subject of controversial discussion and varied interpretations.  
Actually many different versions for different ages and regions come up. 

 

How should a  
European Pupils Music Portfolio  

look like ? 

http://www.languageportfolio.ch/esp_e/wasist/index.htm
http://e-learning.emportfolio.eu/course/view.php?id=4
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Ideas and wishes for a 
international Pupils Portfolio: 

• drawings and descriptions of 
many musical situations 
(inspiration) 

• non-verbal (for young 
learners) 

• possibility to easily record 
(iPhone/iPad?) 

• possibility to collect 
(documentation) 

• possibility to comment 
(reflection) 

• possibility to share and 
compare (motivation) 

• not as a assessment tool 
(only self assessment) 

 
  

Pupils Music Portfolio (7) 

Drawing about good 
neighbourhood 
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Time for Questions? 
Thanks for your attention! 

 
Contact:  

 
Markus Cslovjecsek 

Chair of Music-Pedagogy 
School of Teacher Education 

University of Applied Sciences Northwestern Switzerland 
 

markus.cslovjecsek@fhnw.ch 
m.cs@solnet.ch 

 
www.emportfolio.eu 
www.creafon.com 

www.mamu.ch 

Vorführender
Präsentationsnotizen
Thank you very much for your attention!
Please do not hesitate to contact me in case you have questions or suggestions. (hier noch PH auf Englisch aus Mail)
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